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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	111

	Proportion (%) of pupil premium eligible pupils
	14%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025 – 2026 
2026 – 2027 
2027 – 2028 

	Date this statement was published
	December 2025 

	Date on which it will be reviewed
	July 2026

	Statement authorised by
	Michelle Keating – Executive Headteacher 

	Pupil premium lead
	Emma Overett 

	Governor / Trustee lead
	Daniel D’Cruz (SEN and PP link Governor)


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£20,810

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£20,810


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our school is a small, rural, half-form entry mixed-age Catholic primary school, serving a community with increasing and complex levels of need. While 14% of our pupils are eligible for Pupil Premium Grant (PPG), a significantly higher proportion of our school population (47%) experience additional and multiple vulnerabilities. Many pupils present with multiple risk factors, including high levels of SEND, disrupted school experiences, medical needs, significant changes on family circumstances and social, emotional, mental health or communication needs.
60% of our Pupil Premium pupils also have identified SEND, with 45% of these holding an Education, Health and Care Plan (EHCP) or awaiting specialist provision. A substantial proportion of our Pupil Premium pupils (42%) have joined the school as in-year transfers, often in Key Stage 2, which limits the time available to impact long-term attainment. Across the school, SEND levels are higher than national and local averages, with 10% of pupils holding EHCPs and 32% receiving SEND support or under monitoring.
In the Early Years Foundation Stage, pupils increasingly enter school with weaker starting points, limited pre-school experience and significant communication and language delays. This year, 10% of the EYFS cohort hold EHCPs, and 40% of pupils with SEND in EYFS are also Pupil Premium. Across all phases, many Pupil Premium pupils with SEND are working at least one year below age-related expectations, with 64% working two to three years behind their chronological age on entry. 
This context underpins our approach to pupil premium provision, ensuring it is responsive, inclusive and ambitious.
Our overarching aim is for all disadvantaged pupils to flourish academically, socially, emotionally and spiritually, enabling them to achieve outcomes that reflect their individual potential and prepare them well for the next stage of education and life.
Specifically, we aim to:
· Ensure disadvantaged pupils make strong and sustained progress from their individual starting points.
· Reduce gaps in attainment and wider personal development opportunities between disadvantaged pupils and their non-disadvantaged peers, where appropriate and meaningful.
· Maintain high expectations for all pupils, regardless of background, SEND or point of entry to the school.
· Support pupils’ wellbeing, emotional regulation, attendance and engagement, recognising these as essential foundations for learning.
· Ensure disadvantaged pupils access a rich, broad and balanced curriculum that is never narrowed due to need or circumstance.
· Strengthen partnership working with families to support improved outcomes and engagement over time.
Our Pupil Premium Strategy is rooted in a personalised, inclusive approach that prioritises progress, inclusion and wellbeing alongside working toward academic achievement.
Our strategy:
· Focuses on early identification of needs, particularly in communication and language, to enable timely and targeted support in the EYFS and KS1 building foundations for learning. 
· Places quality first teaching at the centre of teaching and learning, underpinned by the principles of Ordinarily Available Provision, ensuring learning is highly adapted to meet pupils’ next steps.
· Uses evidence-informed intervention programmes and methods to support academic, communication, and social-emotional development, with impact reviewed regularly in relation to pupil progress. 
· Prioritises progress over raw attainment, recognising the significant proportion of pupils who join mid-year or who are working well below age-related expectations due to SEND or other vulnerabilities.
· Ensures pupils with SEND and Pupil Premium are supported holistically, particularly those with EHCPs or awaiting specialist school placements.
· Invests significant time and staffing into relational and therapeutic approach, supporting pupils’ emotional security, attendance and readiness to learn.
· Closely monitors outcomes for disadvantaged pupils to ensure resources, staffing and actions are responsive, flexible and effective.
Our strategy is guided by the following core principles:
1. Equity, Not Equality
Provision is tailored to individual need, recognising that pupils require different levels and types of support to make progress and succeed at a developmentally appropriate stage. 
2. High Expectations for All
We maintain ambitious expectations for disadvantaged pupils, aligned with those of their peers, while acknowledging individual starting points and needs.
3. A Broad and Balanced Curriculum for Every Child
We are committed to never narrowing the curriculum for vulnerable pupils; instead, we adapt teaching, staffing and resources to ensure full access.
4. High-Quality First Teaching
Inclusive, well-adapted classroom practice is the most effective lever for improvement and underpins practice
5. Progress-Centred Approach
Given the high levels of SEND and in-year mobility, progress from starting points is prioritised, while still striving to close attainment gaps where appropriate.
6. Wellbeing and Relationships as Foundations for Learning
Strong, trusting relationships and a therapeutic, child-centred approach are essential to improving attendance, engagement and outcomes.
7. Partnership with Families
We work collaboratively with families, recognising their vital role in supporting children’s learning, wellbeing and development.
This Statement of Intent reflects our commitment to ensuring that Pupil Premium funding is used strategically and effectively to support our most vulnerable pupils, enabling them to thrive within an inclusive and aspirational school community.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	High Rates of In-Year Admissions, Particularly in Key Stage 2
A considerable number of Pupil Premium pupils join the school mid-phase, often with disrupted educational experiences and many with significant learning needs, limiting the time available to secure strong attainment outcomes to close the gap with non-disadvantaged peers. 

	2
	Large Numbers of Pupils Working Substantially Below Age-Related Expectations
Many disadvantaged pupils are working one to three years behind their chronological age from their entry point to St Thomas of Canterbury, making it challenging to accelerate progress while maintaining access to the full curriculum. Furthermore, co-occurring vulnerabilities with Pupil Premium pupils make learning profiles more complex. This requires highly experienced and skilled staff to set curriculum, plan effective lessons and resource these in a way that all children are able to access learning meeting their needs and resulting in every child making steps of progress over time. This includes the use of highly skilled support staff to support in lessons, have high quality interactions with pupils, deliver intervention and play a vital role in closing the attainment gap

High and Complex Levels of SEND Among Disadvantaged Pupils
A significant proportion of Pupil Premium pupils also have SEND, many with EHCPs or awaiting specialist provision, resulting in complex learning needs and a wide range of starting points well below age-related expectations.

	3
	Difficulty demonstrating age-related outcomes despite strong progress from low starting points
Many disadvantaged pupils, particularly those with SEND, make strong or accelerated progress but still do not reach age-related or expected standards in reading, writing and maths when compared to their peers. As a result, their attainment is often recorded as working towards rather than expected, which can mask the significant progress they have made. This is compounded by specific statutory measures, such as the Year 4 Multiplication Tables Check, where Pupil Premium pupils may not reach the expected score due to gaps in foundational knowledge, working memory, processing speed or anxiety, despite improved understanding and consistent progress over time. 

	4
	Supporting Wellbeing, Attendance and Family Engagement
Many vulnerable pupils require significant relational and therapeutic support to improve emotional regulation, attendance and engagement in intervention and support strategies, alongside sustained work with families to build trust and collaboration over time.

	[bookmark: _Toc443397160]5
	Increasing Need and Weaker Starting Points in EYFS
Children are entering EYFS with reduced pre-school experience, significant communication and language delays, and rising SEND needs, placing pressure on early identification and early intervention throughout the EYFS and KS1 classroom in order to ensure firm foundations of learning. 


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved speech, language and communication levels for pupils in EYFS as a foundation for learning
	· Improved Communication and Language Attainment:
By the end of the EYFS year, at least 70% of EYFS pupils (including Pupil Premium and vulnerable groups) will achieve age-related expectations in Communication and Language assessments, or make significant progress from baseline, such that the gap between disadvantaged pupils and their peers reduces termly according to internal progress data.
(EEF evidences that communication and language approaches can accelerate learning by up to +7 months on average) 

· Increased Early Language Skills through Targeted Strategies:
Pupils identified with SLCN (Speech, Language and Communication Needs) at baseline will demonstrate measurable gains (e.g., increase in vocabulary breadth or sentence complexity) of at least 6–9 months’ progress on small steps assessment (B Squared) or on school tracking tools within one academic year.
(EEF highlights that structured communication approaches have high impact in early years settings) 

· Reduction in Communication Barriers on Entry:
Reduce the proportion of pupils entering Reception with significant language delay (below age-related norms) year-on-year, through early screening and targeted communication programmes in the first year of Nursery or first term in Reception if a new starter. 
(Evidence shows early and intentional language support benefits disadvantaged pupils, who often start behind their peers) 

· Enhanced Engagement in Language-Rich Activities:
All pupil premium children will regularly engage in planned interactive language activities (e.g. Oracy games, shared book reading, structured talk tasks, planned SLCN adult led sessions), tracked through planning and child-initiated provision sheets. 
(EEF research emphasises the importance of interactive reading and talk as part of effective language development) 

· Staff Confidence and Consistency in Delivery:
All EYFS staff will complete continued professional development on communication and language approaches (e.g. modelling vocabulary, oracy through Voice 21, Wellcomm or Targeted speech and language programmes such as colourful semantics, Targeted Language Groups) with all staff implementing these consistently, as evidenced through learning walks
(EEF signals that staff training increases the impact of communication approaches)


	Improved Oracy skills, vocabulary acquisition and development in order for pupils to confidently demonstrate their understanding in learning, recall of information and application of knowledge from EYFS to Year 6
	  Measurable improvement in pupils’ spoken language and vocabulary:
By the end of each academic year, at least 75% of pupils, including disadvantaged and SEND pupils, will demonstrate expected or better progress in oracy and vocabulary acquisition from their starting points, evidenced through teacher assessment, pupil voice and oracy learning walks. The attainment gap between Pupil Premium pupils and their peers will reduce termly.
(EEF: Oral language interventions can deliver up to +6 months’ progress, particularly for disadvantaged pupils.)
· Improved comprehension, reasoning and application through interventions such as Blanks Level questioning:
Pupils identified as SEND and/or Pupil Premium will access targeted Blanks Level questioning interventions, with at least 70% of targeted pupils moving up one Blanks level within three terms, enabling them to respond to higher-order questions, explain thinking and apply understanding of questions to support learning across the curriculum. 
(EEF: Structured oral language approaches and explicit teaching of language structures support comprehension, reasoning and curriculum access.)

· Increased confidence and independence in verbalising learning:
Across EYFS to Year 6, all pupil premium children will have the opportunity to articulate understanding using subject-specific vocabulary during discussions, retrieval activities in lessons and explanations, as evidenced through SEA visits, learning walks, moderation and subject leadership monitoring. Disadvantaged pupils will increasingly demonstrate confidence and parity with peers in oral responses and recall of prior learning.
(EEF: High-quality classroom talk and vocabulary instruction improve learning, retention and transfer of knowledge.)


	Improved outcomes for pupils in the Year 4 Multiplication Tables check underpinned by all children in each year group making progress in their knowledge, recall and application of times tables knowledge from the earliest point in Year 1 
	· Consistent and cumulative progress in times tables knowledge across all year groups:
From Year 1 onwards, at least 85% of pupils in each year group, including Pupil Premium, will meet age-related expectations for multiplication knowledge and recall, or make accelerated progress from their starting points should this be a relevant next step for co-occurring SEND needs, as evidenced through termly times tables assessments and maths subject lead monitoring.
(EEF: Mastery approaches and spaced retrieval support long-term retention and mathematical fluency.)

· Improved outcomes in the Year 4 Multiplication Tables Check:
The proportion of pupils achieving the expected standard in the Year 4 Multiplication Tables Check will increase year-on-year, with targeted Pupil Premium and SEND pupils showing measurable improvements in speed, accuracy and confidence, as evidenced through practice check data and intervention records.
(EEF: Targeted small-group interventions and early support improve outcomes for pupils who struggle with core mathematical skills).

	Improved attendance of most vulnerable children to ensure progress can be maintained and accelerated with a reduction in further gaps in learning and experience
	· Improved overall attendance for vulnerable and disadvantaged pupils:
Attendance for identified vulnerable pupils, including Pupil Premium children will improve to at least 95%, or increase by a minimum of 3–5 percentage points from individual baselines across the academic year. The gap in attendance between disadvantaged pupils and their peers will reduce term on term. 
(EEF: Targeted pastoral and family engagement approaches support improved attendance and engagement.)

· Reduction in persistent absence and learning disruption:
The proportion of vulnerable pupils classed as persistently absent will reduce by at least 10% year-on-year, with improved punctuality and reduced patterns of absence evidenced through regular attendance tracking, parent meeting records, enhanced relationships and case studies where appropriate to outline exceptional circumstances
(EEF: Consistent monitoring, early intervention and relational approaches are effective in addressing attendance barriers.)

· Improved progress outcomes linked to increased attendance:
Vulnerable pupils with improved attendance will demonstrate sustained or accelerated progress from their starting points in core subjects (English, Maths and Science), with fewer interruptions to learning and reduced gaps in curriculum coverage compared to previous cohorts.
(EEF: Improved attendance is closely linked to better academic progress and long-term outcomes.)


	Improved and accelerated progress working towards closing the gap for Pupil premium and vulnerable children (Reading, Writing and Maths) by the end of KS2 
	· Accelerated progress from individual starting points:
At least 75% of Pupil Premium and vulnerable pupils will make expected or better progress in Reading, Writing, and Maths from their baseline at the start of KS2, with termly progress reviews showing measurable gains.
(EEF: High-quality teaching, targeted small-group support, and structured interventions can accelerate progress by +3–5 months per year.)

· Reduction in the attainment gap with peers:
The attainment gap between Pupil Premium pupils and non-disadvantaged peers in KS2 assessments will reduce by at least 10% by the end of the key stage, with improvements monitored through internal data tracking, standardised tests, and moderation.
(EEF: One-to-one and small-group tuition, feedback and targeted intervention are effective for narrowing gaps in core subjects.)

· Improved application of skills across the curriculum:
Pupils will increasingly demonstrate the ability to apply Reading, Writing, and Maths knowledge independently across subjects, with targeted pupil premium pupils able to transfer skills confidently in classroom to access learning tasks with increased independence. This will be seen through learning walks and classroom monitoring, annotation books and teacher anecdotes. Retention will be seen through increased raw scores in end of unit, block and term assessments and through pupil voice sessions with SEA and SLT. 
(EEF: Explicit teaching, scaffolding, and retrieval practice support knowledge retention and transfer, particularly for disadvantaged pupils.)





Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 13000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Upskilling the teachers with adapted teaching strategies, lesson planning and resourcing 
	EEF: Mastery approaches and spaced retrieval support long-term retention and mathematical fluency.
EEF: Explicit teaching, scaffolding, and retrieval practice support knowledge retention and transfer, particularly for disadvantaged pupils.
	1  5

	Embedding intervention led by use of technology to provide rehearsal, overlearning and retrieval of prior knowledge designed for pupils with SPLD (IDL)
	EEF: Mastery approaches and spaced retrieval support long-term retention and mathematical fluency.

EEF: Targeted small-group interventions and early support improve outcomes for pupils who struggle with core mathematical skills.

EEF: One-to-one and small-group tuition, feedback and targeted intervention are effective for narrowing gaps in core subjects

EEF: Explicit teaching, scaffolding, and retrieval practice support knowledge retention and transfer, particularly for disadvantaged pupils.



	1  2  3

	Purchase of a dedicated Maths curriculum with clear pre teaching guidance for support staff to be able to confidently implement daily for pupils in KS2 (White Rose TA Hub) 
	EEF: Mastery approaches and spaced retrieval support long-term retention and mathematical fluency

EEF: One-to-one and small-group tuition, feedback and targeted intervention are effective for narrowing gaps in core subjects
EEF: Explicit teaching, scaffolding, and retrieval practice support knowledge retention and transfer, particularly for disadvantaged pupils


	1  2  3

	Development of alternative curriculum pathways and assessment frameworks for teaching and monitoring pupil progress 
	EEF: High-quality teaching, targeted small-group support, and structured interventions can accelerate progress by +3–5 months per year

EEF: Explicit teaching, scaffolding, and retrieval practice support knowledge retention and transfer, particularly for disadvantaged pupils.
EEF (2020) Special Educational Needs in Mainstream Schools: “High quality teaching that is adapted to meet pupils’ needs is the first step in responding to pupils who have SEND.” It recommends flexible curriculum pathways, not a single fixed model. It emphasises the graduated approach (Assess–Plan–Do–Review) as a framework for ongoing assessment and monitoring of progress.
This also supports breaking learning into smaller steps, use of scaffolds, and targeted outcomes rather than age-related expectations alone.
EEF SEND guidance stresses:
The use of individual baselines and measuring relative progress rather than comparison to peers. This allows the adaptation of outcomes where appropriate and directly supports assessment frameworks based on personalised targets
EEF guidance on SEND in mainstream schools highlights the need for flexible curriculum pathways and the use of the graduated approach (assess–plan–do–review) to monitor progress from individual starting points.
	1  2  3  5

	Development of whole school Ordinarily Available Provision Offer to further enhance the offer of what all children are offered as part of high-quality adapted teaching, resourcing and environment. This includes investment in physical resources for SEND support, maths manipulatives, visuals coding software (Widgit) alternative recording (reinvestment in laptops and ipads) 
	EEF’s Special Educational Needs in Mainstream guidance:
Schools should “ensure all pupils have access to high quality teaching” as the primary approach. 
High-quality teaching reduces the need for additional interventions and benefits all pupils, not just those with SEND. 
“Good teaching for pupils with SEND is good teaching for all.” 
This directly supports a whole-school OAP model rather than relying on bolt-on interventions.
EEF: “Five-a-day” = universal classroom adaptations

EEF identifies scaffolding and explicit instruction as core strategies. Scaffolding in practice requires:
· Concrete → pictorial → abstract approaches
· Modelling and worked examples
· Structured supports and visual prompts
These approaches are widely implemented through:
· Maths manipulatives (to support conceptual understanding)
· Visual coding systems (e.g., Widgit) for language processing

EEF: One-to-one and small-group tuition, feedback and targeted intervention are effective for narrowing gaps in core subjects


EEF: Explicit teaching, scaffolding, and retrieval practice support knowledge retention and transfer, particularly for disadvantaged pupils.
	1  2  5

	Engagement in the Oracy Voice 21 project in conjunction with schools across the trust. Regular staff CPD, resourcing and monitoring of the implementation in classes and across all subject areas. Monitoring of impact on pupil progress, attainment and self-development 
	EEF: Oral language interventions can deliver up to +6 months’ progress, particularly for disadvantaged pupils.) 
EEF: Structured oral language approaches and explicit teaching of language structures support comprehension, reasoning and curriculum access.

EEF: High-quality classroom talk and vocabulary instruction improve learning, retention and transfer of knowledge

	1    2     4

	High proportion of support staff available in all core learning to ensure a highly adapted curriculum can be offered to children and support teachers in delivering the very best education to all
	EEF: High-quality teaching, targeted small-group support, and structured interventions can accelerate progress by +3–5 months per year

EEF: Making Best Use of Teaching Assistants recommends structured, targeted interventions with clear entry/exit data. It requires assessment frameworks to monitor impact
EEF Toolkit: Small group tuition (+4 months) This is suggested to be Most effective when linked to specific learning goals and progress measures
	1  2  3



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 5000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Targeted Language Group intervention CPD and roll out of planning and resources. Staff CPD and dedicated timetabled sessions with 1 staff member 
	EEF evidence that communication and language approaches can accelerate learning by up to +7 months on average

EEF highlights that structured communication approaches have high impact in early years settings

Evidence shows early and intentional language support benefits disadvantaged pupils, who often start behind their peers) 


EEF research emphasises the importance of interactive reading and talk as part of effective language development

EEF signals that staff training increases the impact of communication approaches

EEF: High-quality teaching, targeted small-group support, and structured interventions can accelerate progress by +3–5 months per year

	2   3   5

	Enhanced intervention in small groups and tutoring for those children WTS curriculum standard before and after school with highly skilled teaching staff (SLT) English booster, Maths booster, Multiplication booster 
	EEF: Targeted small-group interventions and early support improve outcomes for pupils who struggle with core mathematical skills


EEF: High-quality teaching, targeted small-group support, and structured interventions can accelerate progress by +3–5 months per year.

EEF: One-to-one and small-group tuition, feedback and targeted intervention are effective for narrowing gaps in core subjects

	1  2

	Roll out of Whizzy Words, U Can Maths, Little Wandle Keep Up and Catch Up to support those children with gaps in learning and children identified as PP or vulnerable
	EEF: Mastery approaches and spaced retrieval support long-term retention and mathematical fluency.

EEF: High-quality teaching, targeted small-group support, and structured interventions can accelerate progress by +3–5 months per year

EEF: Targeted small-group interventions and early support improve outcomes for pupils who struggle with core mathematical skills

EEF: High-quality teaching, targeted small-group support, and structured interventions can accelerate progress by +3–5 months per year.

EEF: One-to-one and small-group tuition, feedback and targeted intervention are effective for narrowing gaps in core subjects

	1  2



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £2000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Dedicated timetable for wellbeing support for most vulnerable children with a trained member of support staff. This includes Drawing and Talking, Rainbows, Emotional Regulation and Emotional Literacy, Forest School Offer and Alternative Internal Therapeutic Provision Timetable for those identified as needing 
	EEF: High-quality teaching, targeted small-group support, and structured interventions can accelerate progress by +3–5 months per year.
EEF: support Social motional Learning (SEL) approaches showing +3 months average progress and improve self-regulation, attitudes and relationships. 
Schools should use a combination of universal and targeted SEL for pupils with greater needs. 
This directly supports small-group and individual wellbeing interventions for vulnerable pupils.
EEF: evidence states that self-regulation helps pupils control attention, emotions and behaviour and enables them to resist impulses and stay focused on learning
EEF: Metacognition and Self-Regulated Learning) shows: Teaching pupils to plan, monitor and evaluate their learning improves outcomes. Metacognition and self-regulation approaches have consistently positive effects on attainment.
	1    4

	Tracking and monitoring of attendance of most vulnerable and those with persistent absence, working with families and meeting regularly to support attendance issues.

Strategies to engage children in positive attendance patterns

Working with external agencies to seek support with transport, access to activities, financial support etc to engage all children in an enriched and full-time curriculum
	EEF: Targeted pastoral and family engagement approaches support improved attendance and engagement

EEF: Consistent monitoring, early intervention and relational approaches are effective in addressing attendance barriers

EEF: Improved attendance is closely linked to better academic progress and long-term outcomes
	4   



Total budgeted cost: £ 20000
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Review due July 2026 







Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	
	

	
	






Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	

	The impact of that spending on service pupil premium eligible pupils

	



Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged pupils that is not dependent on pupil premium funding.
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